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SNAPSHOT
OF COLLECTIVE
OUTREACH IN 2020
LIFE
ASPIRATION

ENGLISH
PROFICIENCY

161

schools participated in
FINCO Mentor

140

schools participated in
FINCO Reads

138

counsellors satisfied with
training provided

188

teachers received training
and coaching support

100%

counsellors gained new
knowledge and skills to
develop career guidance
activities

14

hours of formal training
received by each FINCO
Reads teacher

197

coaching sessions
conducted

140

proposals approved for
Interactive Reading Corners

65%

counsellors coached
established school
development plan

448

coaching sessions
conducted

257

student Life Aspiration
Workshops conducted

93%

teachers confident with
applying Assesment for
Learning strategies in lessons

7,331

students attended Life
Aspiration Workshops

98%

teachers satisfied with
training provided

students trained were able
to articulate their ambitions

368

92%
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teachers and students
participated in FINCO
competition
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Executive Summary
Overview
The COVID-19 pandemic affected the way FINCO delivers its programmes and prevented
most face-to-face training planned for 2020, which is the most favoured means of
engagement for teachers and students. An undeniably difficult year, we managed to adapt
the programmes to a remote learning model. There were challenges throughout,
particularly with teachers’ internet connectivity, but overall, the delivery model can be
viewed as a success.
FINCO strives to design and execute its programmes for long-term impact, working closely
with strategic partners and stakeholders to ensure the sustainability and scalability of each
programme it rolls out. This report provides detailed information of the impact of
programmes under the English Proficiency and Life Aspiration pillars, with specific focus on
the outputs and outcomes of FINCO Reads and FINCO Mentor programmes.

Key Results
In 2020, FINCO expanded to 301 schools across eight states, trained 326 teachers and
directly impacted 7,800 students. Most of FINCO’s training, workshops, forums and
briefings were successfully carried out virtually.
Since 2019, as part of our immediate and short-term goals, FINCO Reads and FINCO
Mentor programme structures and training methodologies have been designed to build up
skills and knowledge of the teachers and students involved.
99% of FINCO Reads teachers rated the programme as good or excellent. Teacher training
and coaching, although mainly delivered online in 2020, were effective. 9 out of 10
teachers observed positive impact of the programme on their teaching and professional life,
ranging from increased confidence and motivation to improve pedagogical skills and the
ability to support other teachers. Better teaching translated into tangible, positive student
outcomes where over 90% of teachers reported improvement in their students’ learning.
100% of FINCO Mentor counsellors rated the programme as good or excellent. Counsellor
training was effective, although the majority of the counsellors were unable to carry out their
school development plans due to the school closures. Student Life Aspiration Workshops
were successfully adapted for remote delivery and showed positive outcomes. Students
showed improvement in understanding themselves and building skills to achieve their goals
and are making progress towards making informed decisions about their post-secondary
school plans.
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Key Recommendations
The next phase of FINCO Reads and FINCO Mentor programmes will focus on measuring
behavioural change and the direct impact on students’ English proficiency levels to ensure
that teachers and students continue to receive purposeful and engaging input. The following
key recommendations are based on feedback from main programme stakeholders:
1. Ensure teachers are able to apply assessment tools to measure students’
reading proficiency and identify ongoing learning needs.
2. Greater emphasis on improving students’ understanding of career opportunities, the
skills and behaviours valued by employers as well as pathways to securing high value
employment.
3. Improved support for counsellors and students in sourcing updated information about
jobs and the future job market.
4. A more systematic approach to Life Aspiration Workshops to retain core groups
of students throughout the coaching and training journey for deeper and
measurable impact.

www.finco.my
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About FINCO
The Financial Industry Collective Outreach (FINCO) is a collaborative initiative pioneered
by all financial institutions in Malaysia with the guidance of Bank Negara Malaysia to
provide underprivileged children and youth with the guidance and educational tools they
need to achieve their life goals. FINCO seeks to achieve these objectives through the
collective development of flagship programmes in English Proficiency and Life Aspiration,
as well as coordinated efforts in Financial Literacy and Disaster Relief and shared
programmes supported by individual financial institutions.

FINCO Mentoring and Evaluation Framework
Guided by a theory of change, the monitoring and evaluation frameworks for FINCO Reads
and FINCO Mentor programmes systematically collect and report on both reach and
impact.
As part of programme activity monitoring, a range of output-based indicators, including the
number of teacher training workshops, student workshops and coaching sessions, are
tracked.
Outcome-based indicators are guided by the Kirkpatrick Framework to measure learning
for teachers and students. These include teachers’ satisfaction with training, acquisition of
new knowledge and skills, application of these knowledge and skills in their day-to-day
teaching and in the long term, student outcomes as a result of improved teaching.

Illustration: The Kirkpatrick approach to measuring the impact of FINCO programmes

Long Term
Medium Term

Short Term

Immediate

5

LEVEL 4
LEVEL 3

LEVEL 2
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Results

Impact

Learning

Reaction

Did the training
influence performance?
Did the training
change behaviour?
Did learning
transfer occur?

Did the learners
enjoy training?
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Data collection and analysis method
The data collection and analysis process used mixed methods – qualitative and quantitative
data. Only primary data was used in the process of information gathering, analysis and
formulating recommendations.
For both FINCO Reads and FINCO Mentor programmes, output-based indicators were
tracked throughout the year. For teacher training and student Life Aspiration Workshops,
post-workshop surveys assessed the target audience’s immediate reaction to these
interventions as well as their learning. These results are triangulated with other observations
such as an analysis of teachers’ work.
Medium term impact of the programme is captured through teachers’ professional
development journey in improvement in teaching practice or in planning of student career
guidance activities. These indicators are tracked through teachers’ achievement of the
milestones and targets of their professional development plans. A year end survey captured
teachers’ overall experience and the impact of the programme.

Online sessions of Assessment for Learning (AfL), such as this one for Negeri
Sembilan English teachers, ensured teachers remained engaged despite movement control
orders in 2020.

www.finco.my
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English Proficiency
2020 in numbers
140

7

schools
reached

states

English teachers
trained

primary school
students
benefited

448

368

140

coaching
sessions
conducted

entries received
for HIP award
competition

14
hours of AfL
training received
by each
teacher

188

7,453

interactive
Reading Corner
proposals
approved

We believe that students who are proficient in English have
access to more opportunities when competing in the global
workforce and are better placed to contribute to economic
development.

Results and findings
FINCO invests in teachers’ capacity building for longer term impact.
The FINCO Reads programme is aligned to the national curriculum and Ministry of
Education’s Highly Immersive Programme (HIP) and aims to increase English proficiency
amongst primary school students, particularly through reading. This is done by training
teachers, providing them with continuous coaching support and tools for classroom
learning. On average each teacher received 14 hours of training in areas of identified need
such as Assessment for Learning (AfL) and an introduction to Differentiation strategies.
In addition, FINCO initiated its’ Interactive Reading Corner initiative to encourage students
to read more and read better.

7
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Illustration: Main programme elements of FINCO Reads in 2020

Teacher coaching

Resources for
teachers
Interactive Reading
Corners and reading
activities for students
supported by volunteers

National Teacher and
Student Competition

Teacher training

1. FINCO Reads training improved teachers’ teaching and confidence
in the classroom.
The Assessment for Learning (AfL) training focused on four specific AfL strategies that are
proven to be effective in improving students’ learning:
1. Writing clear lesson objectives and success criteria;
2. Using models and exemplars to guide students’ learning;
3. Giving SMART feedback for students’ work; and
4. Involving students in conducting self and peer assessment in their own learning.
98% of teachers rated the FINCO Reads teacher training workshops highly. They found the
training content useful and relevant to their role.
After attending the training, 93% of teachers were confident in trying out the strategies in
their lessons.

2. The Covid-19 Pandemic disrupted teaching and learning but teachers
persevered.
136 teachers who had received training set further professional development targets for
themselves and created a plan with milestones towards achieving learning goals for their

www.finco.my
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Table: Example of professional development targets set by teachers in the FINCO Reads
Programme.
By the end of 2020,
Example 1: At least 50% of the class will be able to read short passages independently with
minimal teacher's guidance.
Example 2: All the Year 4 students will be able to write simple and compound sentences
that are grammatically correct.
Example 3: 26 of the students will be able to construct simple sentences independently.
Example 4: 6 out of 22 students will obtain Band 5 of 6 in learning mastery and the remaining
16 students will obtain Band 4.

Despite the disruption caused by the Covid-19 pandemic, 1 out of every 3 teachers
persevered and achieved their professional goals for the year whist many others regularly
practiced using AfL strategies in their lessons.

Chart: Percentage of teachers using teaching strategies in most or every lesson after attending
FINCO Reads training in 2020
82%

Writing clear lesson objectives
Using models and exemplars to guide
student’s learning
Giving SMART feedback to students

69%

Involving students in conducting
self assessment

69%

Involving students in conducting
peer assesment

9

67%

63%
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3. Teachers continued to develop with coaching support and guidance
from FINCO Activators.
Teachers’ learning continued after training workshops with support from FINCO Activators
throughout the year. With travel restrictions in place, coaching took place over different
platforms including text messaging, voice calls and video conferences.
In addition, FINCO initiated its’ Interactive Reading Corner initiative to encourage students
to read more and read better.
98% of teachers established good relationships with their Activators.
Activators were frequently described as friendly, supportive, kind and encouraging

She encourages me
to apply the strategies
that have been taught
confidently

She is willing to help
me every time I encounter
a problem and she will
give a lot of ways to solve it
and some advice. She
also understand my
workload in school

She has high knowledge
in Teaching English as a
Second Language (TESL),
very helpful and
excellent guidance.

“

The way he guided us
teachers and respond
towards our questions. He
is understanding and did
not have any negative
judgement to us.

4. Improved teaching translates into positive student outcomes.
92% of teachers reported positive impact of the FINCO Reads training on their students’
learning.
Teachers observed improved student engagement in lessons. Students became more
involved and confident in their own learning as they were clearer on what was expected of
them and what they could do to improve.

www.finco.my
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Illustration: Teachers’ observations about the impact of their teaching on their students‘
learning.

My students are more
confident in reading
and doing peer
assessment.

They are more
confident in learning
especially in
expressing their
opinions.

It makes them more
engage to knowing and
understanding their
own development.

The number of pupils
can read English
books increase.

70% of them
are able to read the
questions given and
answer the questions
correctly.

5. Celebrating best practices to enhance teaching in the new normal
With face-to-face school sessions restarting educators and students alike reflected on their
best practices from remote teaching and learning to take back into physical classrooms.
This reflection was also the timely focus of the recent livestream of the ‘Highly Immersive
Programme (HIP) - FINCO Outstanding Teacher and Student Competition 2020’ virtual
award ceremony.
The competition received more than 360 entries from across Malaysia. Outstanding
educator categories included remote efforts to teach using medium to high technology, low
to no technology and a special award for existing FINCO-programme educators. Prizes for
the 12 winners and runners-up included cash, school grants for teaching materials, and
book vouchers.
In addition to celebrating the great efforts of teachers and students, FINCO recognised the
competition as a means of sharing best practice. Lessons plans and stories will be shared
via social media and websites and a number of other parties are proactively highlighting the
success stories enabling more teachers and students to thrive during these difficult times.

11
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6. Moving forwards, some teachers require further support in use of
Assessment for Learning strategies.
While teachers have responded positively to training and coaching and applied strategies
in lessons, it should be noted that there is scope for further development.
An analysis of teachers’ work showed that teachers have made good use of strategies such
as sharing lesson objectives and success criteria with students and practiced various types of
feedback self or peer assessment strategies in lessons. However, as teachers themselves
have indicated, these attempts achieved mixed results indicating that further work
is required.
Differentiation strategies which enable teachers to tailor their teaching to students’ diverse
abilities and needs, is another key area of need indicated by teachers.
59% of teachers have also asked for training in the use of technology for remote teaching
and learning. This is a positive indicator which signifies that teachers recognise the
transformation in the way they will do their jobs in the future and their willingness to adapt
and improve.
Responding to teachers’ needs, in 2021, teacher training will be designed to focus
on differentiation strategies with online teaching methodologies embedded within
the training delivery model.
Chart: Further support required by teachers

Assesment for Learning

46%
67%

Differentiation
Technology and instruction intergration

59%

Classroom management

47%

Collaborative learning

47%

Inquiry-based learning

45%

Thinking skills
Action research
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41%
26%
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Lessons and recommendations
In 2020, FINCO transitioned to online training delivery with some success.
On average, all training sessions achieved a minimum attendance rate of 80%.
Attendance for all training cohorts showed an up and down trend except for the ‘Selangor
2’ cohort that experienced a downward trend. The ‘Selangor 2’ cohort was conducted
without the Activator in charge in the session due to a scheduling clash and this may have
resulted in a less engaged and accountable cohort.
Ensuring Activators are actively present in their teachers’ training may encourage improved
participation.
Some teachers who faced technical challenges, including internet connectivity and
problems with using their mic or webcam, were less satisfied with the mode of delivery. This
experience differs from state to state with teachers from Sarawak and Sabah
experiencing the most challenges with technical issues.
Chart: Technical challenges (internet, audio or visual) cited as worst training workshop
experience by state
Sarawak

63%
54%

Sabah
Klang Valley
Johor
Negeri Sembilan

48%
36%
24%

However, outside of the training sessions, teachers were engaged using Google Classroom
and WhatsApp messaging to work on tasks between training sessions with the majority of
teachers reporting both platforms as useful but with WhatsApp being more frequently used.
This may be teachers’ familiarity with the platform and the lower internet consumption
requirement for the platform. In the future different platforms could be trialled during
training.
Noteworthy however was that teachers’ satisfaction with the way training was delivered
trended upwards from the first training session to the last session, which may indicate
teachers were getting used to delivery mechanisms.
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Chart: Teachers' satisfaction rate with the way training was delivered

.

86%

.

92%

.

97%

.

98%

.

100%

The majority of the teachers enjoyed the ‘breakout’ rooms sessions in which they were given the
opportunity to share ideas and engage in discussions. Breakout sessions will continue to be
improved upon and remain a core element of future training.

Virtual story telling sessions by financial industry volunteers from BNP Paribas helped
demonstrate how careful book selection and inspiring women leaders can encourage students
to dream big.

www.finco.my
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Life Aspiration
2020 in numbers
161

7

schools
reached

states

65%

257

counsellors coached
established school
development
plan

student
workshops
conducted

138

7,481

197

92%

counsellors
trained

coaching sessions
conducted

students
benefited

students trained
were able to
articulate their
ambitions

We believe that by providing greater career exposure to children
and youth, they will have access to more opportunities and
therefore a better future.

Results and findings
FINCO invests in counsellors’ capacity building for longer term
impact.
The FINCO Mentor programme aims to build counsellors’ capacity to provide good career
guidance in their schools and to support students to make informed decisions about their
future. This is done by training counsellors, providing them with continuous coaching
support and tools for supporting their students. Students are also directly supported through
a series of Life Aspiration Workshops co-delivered by FINCO Activators and school
counsellors and supported by volunteers from the financial industry.

15
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Illustration: Main programme elements of FINCO Mentor in 2020

Resources for
counsellors

Counsellor coaching

Life Aspiration
Workshops
for students

Volunteer Support

Counsellor training

1. FINCO Mentor training improved counsellors’ skills and knowledge
in career guidance.
Counsellors were introduced to the Gatsby Benchmark, an international benchmark for
career guidance, to provide them with guidance on best practices in the provision of career
guidance in school. During training sessions, counsellors were trained to conduct effective
career guidance conversations, support their students to develop resumes and to ‘pitch’ to
external partners for engagement and collaboration.
99% of counsellors rated the training they received highly.
Chart: Counsellor Feedback - Upskilling Workshop
Improved skills
Improved knowledge
0

5

10

15

20

Strongly Agree

25

30

35

40

45

Agree

All 45 counsellors who responded to the post-workshop survey either strongly agree or
agree that the workshops have deepened and sharpened their skills for more effective
career conversations and a better understanding of the Gatsby Benchmarks as a standard
for good practice of career guidance activities in the school.
For future upskilling purposes, most counsellors expressed that they need more support in
understanding the current employment trends and job opportunities in the market.

www.finco.my
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2. Counsellors continued to develop with coaching support and guidance
from FINCO Activators.
Counsellors’ learning continued after training workshops with support from FINCO
Activators throughout the year. With travel restrictions in place, coaching took place over
different platforms including text messaging, voice calls and video conferences.
Through these coaching conversations, 120 counsellors were coached, and 78
counsellors (65%) developed a school development plan with goals to improve the
career guidance activities in the school.
Table: Examples of goals set by counsellors in their school development plans
Example 1: To enable students to speak to industry leaders or newbies in 7 identified potential
pathways so students can learn more about the role before considering.
Example 2: To collate alumni information and get them to be involved in career exposure or
sharing sessions as students may be able to relate more to alumni.
Example 3: Trip to the factory with students' whose career aspirations align with the
work/industry.
Activators shared career guidance strategies, materials and information with the counsellors
and supported them in enhancing the career guidance provision in their schools. In addition
to the training and ongoing support, a toolkit comprising a teacher guide as well as student
worksheets was developed for counsellors to conducting Life Aspiration Workshops with
their students.
However, due to the school closures, the counsellors’ ability to engage with their students
was heavily disrupted and, whilst all counsellors were satisfied with the toolkit, only 54% of
them reported being able to use the resources provided. For those who were able use
the resources, they described the materials as a good reference which provided knowledge
and support which was useful in their career guidance activities for students.
Unsurprisingly, only 11 counsellors were able to achieve the goals they had set for their
schools in 2020. Despite this, 99% of counsellors were satisfied with the support
provided by FINCO Activators.
Table: Counsellor’ quote about the resources provided

“

Sepanjang PKP dilaksanakan, saya banyak menggunakan bahan yang ada dalam kit FINCO
Mentor untuk guru, dalam memberikan bimbingan melalui Google Classroom kepada
murid-murid saya.

“

Throughout the MCO (Movement Control Order), I made extensive use of the FINCO Mentor Teacher Resource
kit, especially in providing guidance during Google Classroom sessions with my students.

17
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3. Students showed improvement in understanding themselves and
building skills to achieve their goals.
Besides supporting counsellors, Activators also collaborated with them to conduct Life
Aspiration Workshops for students. In 2020, 257 student workshops were conducted
benefitting 7,481 students, a sharp increase from 2019, despite the school closures.
Chart: Types of Life Aspiration Workshops conducted by attendance

7,453

Understanding
self - reflection
Primary School

3,091

students
Visioning benifitted

2,920

Undersanding self - traits

2,838

Understanding self - values

1,939

Learning styles

1,050

Resume writing

990

Career planning
Understanding career pathways

796
378

Communication skills

296

Understanding job market

296

Students typically attend the ‘understanding self’ workshops as the start of their Life
Aspiration journey where they map their life’s journey, reflect on how their past experiences
and decision making has impacted them as a person and explore their own traits and
values. Building on this, students were then guided to visualise the legacy they want to leave
behind that will then guide their actions going forward and help with future planning. A
range of elective modules were made available according to students’ needs, including
skills-based workshops such as resume writing and career planning skills and
information-based workshops such as career talks and workshops to understand the current
and future job market.
It should be noted that, as workshops had to be conducted remotely, many schools were
unable to plan their students’ learning journey. Instead of workshops tailored for students
from a school, many were open to students from different schools. Because of this, students
who could attend the workshops remotely may not have experienced the entire FINCO
Mentor Life Aspiration workshops journey or in its intended sequence which makes it more
difficult to ensure growth and impact.

www.finco.my
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Chart: Student mastery of Life Aspiration Workshops objectives

4.16

4.13

4.18

4.17

4.2

3.03

3.03

4.23

4.39

4.33

4.52

3.13

3.02

2.99

2.63
2.58

2.55

2.36

ns
kill
s
Co
mm
uni
cat
io

ritin
g
Res
um
ew

Vis
ion
ing

nin
gs
tyle
s

gs
elfdin
Un

der

sta
n

Lea
r

val
ues

aits
gs
elftr
sta
n

Un

der

Un

sta
n

der

din

gc
are
din
ers
tan

din

gs
elf-

ref

pa
er

er
Ca
re
Un
d

Un

lec
tion

thw
a

nni
ng
pla

et
ma
rk
gj
ob
din
des
tan

ys

1.82

Pre

Post

Overall, students improved by at least 1-point on a scale of 5 after attending the
Life Aspiration Workshops. ‘Understanding career pathways’ workshops, tailored to
increase students’ understanding of a specific profession, and the ‘Resume writing’
workshop, where students were coached to develop a resume and tailor it to a job
advertisement, showed the largest improvement with an increase of more than 2 points.
Table: Students’ feedback and takeaways from Life Aspiration Workshops

“

Perlu bersiap sedia untuk masa hadapan... pada mulanya saya tak ada cita-cita.. tapi
selepas saya masuk bengkel ini.. saya rasa saya perlu fikirkan apa cita-cita saya : )

“
“

The important thing I learned today is about the various jobs that will remain or not
remain due to the passage of time. We must be wise in thinking about our future.

“

Need to prepare for the future…at first I had no ambition but after this workshop I feel I need to think more
about my ambition :)

“

Selama ini saya hanya menganggap resume ini sebagai benda remeh tetapi selepas
menyertai bengkel ini saya dapat rasa bahawa resume memang amat penting untuk
mendapatkan pekerjaan.

“

I always thought resumes were a trivial thing, but after participating in this workshop, I feel that resumes are
very important to getting a job.

“
19

Meyakinkan diri untuk bercakap dalam Bahasa inggeris.
Instilled confidence to speak in English.

“

“

“
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Senior leaders and staff members from the financial industry also volunteered at these
workshops to support students’ learning and to expose students to positive adult role
models. Counsellors were positive about the impact of volunteer engagement describing it
as motivating for students and providing information and knowledge.

“

Volunteers were able to share their career journey which allowed students to see that even
those who have reached quite high up in their career they still continued to learn and
improve themselves. It added a good mix to the session and the students were very
engaged. Volunteers also helped out with activities which allowed me to work closer with
those who were struggling with activities.

“

(FINCO Activator)

96% of counsellors agreed that the planning and delivery of the FINCO Mentor Life
Aspiration Workshops were good. They described the workshops as easily understood,
informative and engaging for students. Counsellors also cited these workshops as providing
career guidance for students, supporting their guidance work with their students.

4. Counsellors were not actively engaged in the delivery of Life Aspiration
Workshops.
One of the intended goals of the programme in ensuring sustainability of impact is to
empower counsellors to be able to deliver Life Aspiration Workshops. To this end,
counsellors are provided with the workshop toolkit and are encourage to co-deliver
workshop sessions as part of their own learning journey.
Only 32% of counsellors reported that they had tried co-delivering Life Aspiration
Workshops with the Activators. However, this differs greatly from Activators’ who reported a
much lower co-delivery number, though all co-organised the workshops. The lower number
may be supported by the survey showing that although 100% of counsellors were satisfied
with the delivery of Life Aspiration Workshops, they were unable to provide specific feedback
about them. This may signal a possible difference in opinion of what co-delivery looks like
to each party.
Moving forward, ways to engage counsellors meaningfully in the planning and
delivery of student workshops needs to be explored further.

www.finco.my
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5. Students are making progress in making informed decisions about
their future.
By the end of the year, 92% of students were able to articulate their ambitions with
the majority aspiring to become skilled professionals.
All of these students are also able to articulate the justification behind their ambitions,
although some are more specific and thought through than others.
Table: Samples of students’ ambitions and their explanation on why they have chosen this as
their ambitions.

“

Cita-cita saya adalah Doktor sakit puan. Doktor merupakan pekerjaan yang mulia
kerana kita dapat membantu dan merawat orang lain yang memerlukan.

“

I want to be a teacher or maybe a journalist. I am Inspired by my Bahasa Melayu teacher,
learning with her was so much fun and I thought I should be like her too when I’m going
to be a teacher.

“

I chose to be a software engineer because I love everything that involve computer and
technology. Beside that in this era computer is a very important things that everyone
needs. Because of that think that becoming a software engineer can guarantee a bright
future for me.

“

My dream is to be a gynecologist. Being a doctor is a noble profession as we can help and treat people in
need.

“

“

It is also worth noting that most of the students tend to choose traditional occupations as
their ambitions. More than a quarter of students stated teacher as their ambition with
doctors and policemen also being popular amongst those who completed the survey. Out
of 270 students surveyed, only 5 students indicated ambitions related to the digital economy
such as software engineer, gamer or youtuber. Only a handful stated non-traditional or
niche occupation such as forensic expert, marine biologist and psychiatrist.

21
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Chart: Students' ambitions by occupation classification
Teacher

28%

Doctor

12%

Police

8%

Businessman

5%

Armed Forces

5%

Accountant

4%

Lawyer

3%

Engineer

3%

Nurse

2%

Architect

2%

Other Professions

28%

While there is nothing wrong in wanting to become a teacher or a doctor, the lack of
diversity in students’ ambitions is concerning and may point towards the lack of
exposure to other professions, especially those that do not exist in students’ communities.
There is a need then to equip the school counsellors with the tools and information to
expose students to diverse career options as well as to guide students to find ways to learn
more about the current and future job markets beyond their physical environment.
64% of students were able to state specific steps they have taken to explore suitable
ambitions and pathways demonstrating action taken against ideas which is the type of
positive progress we are looking to encourage. This includes reaching out to their school
counsellors for guidance, conducting desktop research and trying out relevant experiences
through co-curricular activities.
54% of students were able to identify the level of education needed to achieve their
ambitions while the other half could not. 44% of students could name specific places where
they could obtain further training or education to pursue their education. Taking this a step
further, 32% of students were able to identify potential workplaces in general, and 20%
could specify workplace or companies where they could work in the future. In general, 73%
of students can articulate general steps they need to take to achieve their career goals after
completing Form 5 and leaving school.

www.finco.my
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Table: Examples of steps taken by students to explore suitable ambitions and pathways

“

Explored how to apply for IPG intake and explored which subject would be the best for
me to take!

“

I have done many things to explore suitable ambitions and pathways such as getting
advice from teacher from my school and examining my academic and financial situation.

“

Cita-cita saya adalah business women. Saya telah cuba meniaga barang yang modal
kecil dan saya telah dapat banyak tip untuk berjaya dalam bidang yang saya minati
tersebut.

“

“

“

My ambition is to be a business woman. I have tried trading in small capital goods and received plenty of tips
to succeed in my field of interest.

“

Cita-cita saya ingin menjadi ahli forensik. Pekerjaan yang saya berminat untuk mencuba
pada masa akan datang ialah polis forensik atau polis squad khas. saya telah membuat
rujukan cara dan kelayakan untuk memasuki bidang pekerjaan polis squad khas atau
polis forensik. Saya juga telah membuat rujukan universiti yang menawarkan kos untuk
cita-cita saya.

“

“

My dream is to be a forensic expert. The jobs I am interested in pursuing in the future involves the forensic
police or special police squad. I’ve researched the requirements and qualifications to join the special police
squad or forensic police. I’ve also researched universities that offer these courses to achieve my ambition.

In summary, some students are more prepared than others in making informed
decisions about their post-SPM plans. Students may have initial ideas of potential future
careers but may need support and guidance in exploring them further.
On a positive note, on average, students rated themselves as confident about their
future.
Chart: Students' confidence that they can have a successful future.

1 ( not confident )
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6 ( confident )
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6. Moving forwards, counsellors require support in sourcing information
about the future job market.
Overall, 100% of counsellors rated the FINCO Mentor programme as good. They are also
confident in their ability to drive career guidance activities in schools.
The training need analysis, as well as results from the student surveys indicated that
counsellors and students need further support in finding up to date information about jobs
and the job market.
Chart: Further support required by teachers
78%

Strategies to link subjects to careers

77%

Career and labor market information
Planning for workplace experience for students

66%

Planning for employer interaction such as
career talks to expose students to the world of
work

61%

Strategies to disseminate career information to
parents, guardians and students

59%

Planning for university visit to expose students to
the learning environment in universities

57%

Planning for interaction with institutions of
higher learning to expose students to academic
and vocational pathways

53%

Exposure to other school's best practices

48%

Systematic record keeping of students'
pathways after leaving school

44%

Systematic career guidance record keeping

42%

Digital literacy training includes the use of
online platforms

42%

Tips to obtain school leaders' support in career
guidance activities

32%

Intervention monitoring and evalution

28%

Strategies to challenge gender or racial
stereotypes and to increase student aspirations

27%
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Lessons and recommendations
Greater emphasis on improving students’ understanding of career opportunities
Counsellors have highlighted that they require more support in helping students to better
understand career opportunities and the skills and behaviours valued by employers as well
as pathways to securing high value employment. Many students feel that the only option
they have after finishing secondary school studies is to ‘inherit’ what the families are
currently doing. They perceive that there are limited opportunities for them, especially when
the families are financially challenged. This indicated that there may be a strong need for
improved support for counsellors and students in sourcing updated information
about jobs and the future job market.
A more systematic approach to Life Aspiration Workshops to retain core groups of
students throughout the coaching and training journey for deeper and measurable
impact.
With schools closed in 2020, most face-to-face training and engagement sessions planned
for 2020 were switched to the online training model. This has limited the overall touch
points with students which in turn, affected any deep impact measurement on students’
progress. It is crucial to rethink and repackage the training offer for deeper engagement and
student retention.
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